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A new writing lab dirsctor who recently
joined our newsletter group offers the
following comment: “When 1 began reading
about tutorial centers {hefore initiating
surs}, I wondered why every writing teacher
doesn’t hammer down the department head's
office door demanding to teach in a2 wriling
conter., It's the ideal format in which to
teach writing., Now, after long hours in our
new Center, ! realize that deparimental
chairmen have 1i{ttie to fear. How many
people can--or are willing fo devols This
much time? Do other directors find their
johs so demanding??
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Your responses g these not very rhg-
torical guestions are invited. In addition,
your yearly $5 donation is a3lso invited.
Since we don't have the raspurces to send
sut reminders or bills, we have fo rely on
eyeryone’s conscience and memory. And
hecause some peopls's memories are a bit
shorter than others and because the news-
Tetter mailing 1ist has goiten so large, we
may soon have to remove names of people who
naven't zent in any donations for the last
year ov 50.

flesse send your articles, announcements,
queries, reviews, names of new members, and
$5 vearly donations (in checks made payable
to Puyrdus University, but sent to me; oo

Muriel Harris, aditor
Writing Lab Newsjetiter
Dept. of Engliish
Pyrdue University
West Lafavetie, IN 47907

1984 Writing Lab Directory
The 1384 Writing Lab Directory is a
compitation of two-page questionnaires
completad by writing Tab directors. The
guestiomaire answers describe each lab's
instructional staff, student population,
types of instruction and materials, special

prograns, use of computers, and facitities.

Copies are obtainable for $6.50 sach,
including postage. Prepaid orders oniy.
Please make all checks payable to Purdue
University and send fhem 1o Muriel Harris,
fepartment of English, Purdue University,
West Lafayette, Indiana 47907,

P.5. 1f you have ordered a copy of ihs
1984 Writing Lab Directory through vour
purchasing office anc have not reguesisd
prepayment, vou may experisnce some delay in
receiving your copy. Purchase orders with-
sut accompanying checks are returned o the
office=--where they have 3 way of geiling
buried, ]

FROM WRITING LAB TQ INTERDISCIPLINARY
ACADEMIC SUPPORT CENTER:
COST-EFFECTIVE QUIDELTHES

in recent years, two seif-evident truths
abound on our campuses: 1} there is a de-
fintte need for writing labs to expand and
offer additional tutorial services; and 2
this need often falls wictim o an ongoing
academic budget grunch. As colisges and
universities search out areas for cut-backs,
tt's imperative that writing izb directors
produce cost-effective means to expand their
Tab's zerviges, rather than accept cutbacks
in funding. At Penn State-Behrend we've en-
Joyed a healthy rappori with and support
from our administrators who've encouraged us
to forge ahead with plans to expand our
Center. This rapport, in part, resuiis from
mir efforts to orovide means of expansion
that are “cost effective, "i.e., inexpensive
vet productive steps resulting In additional
staffing and services. This paper will de-
lineate means through which centers can
expand services without requiring heavy




injections of capita
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The first step in an expansion program
necessitates that the director and the cur-
reént staff investigate the aress in which
gxpansion is desirable and can feasibly
sceur. There are some immediate cautions
within this phase, Don't try to jump too
tar oo guickiy. A writing lzb which an-
nounces Lutorial sxpansions into every dis-
cipiineg across the college's curriculum iz
tikely to jose credibility during that cru-
cial evaluation period when a scrutinizing
eye is determining the effactiveness of the
tutorial services offered. Labs considering
expansion shoyld formulate and conduct a
type of needs assessment. Basically this
procedure attempis to identify areas for
which tutorial service is in greatest de-
mand. Such a needs assessment can be con-
ducted from two approaches. Students using
the center are surveyed, asking them to
identify disciplines in which they would
utitize additional tutorial help. The othar
avenue is to address faculiy, especially
those faculty teaching freshman and sopho-
more courses., Questions should be designed
to delineats the actual tutorial service re-
guired. For exampls, the professor who has
140 students in his beginning psychology
section can help to distinguish whether hisg
students need aid in study skiils, writing
competence on es$say exams--areas already
served by writing Tabs--or whether his sty-
dents need tutorial help in grasping the ie-
nets of basic psychology. I the Jatter is
the case, the director can hegin to esta-
hiish a priority list of discipiines which
might be added to the Center,

At Penn State-Behrend, we have moved our
Center from writing and study skills, into
the areas of math/calculus, chemistry, and
computer science, after determining the need
through the above process., We have requests
for additional expansion, bul we are pro-
ceeding carefully for several central
reasons which thic paper will continue to
address: 1] we are attempting to expand
into these disciplines without reguesting
additional capital for support; 2) we ars
determining the most cost-effective means of
providing tutors for the expansion: and 3}
quite frankly, as in most universities,
there 15 only so much space available in
which to expand without appearing to imitate
the flioor of the New York Stack Exchange,
Once a selected and limited number of ex-
pansion areas is determined and with addi-
tional considerations for space and time,
the director undertakes the task of staffing
the new discipline.

To provide tutors in g cost-sffective
manner, the first place 3 director shouid
ook i3 to the faculty itseif. If the di-

rector demonsirates that a significant num-
ber of students ars requesting tetoriazl aid,
say, from thres different sections of com-
puter science, then he can ask the facylty
member o come on staFf at the center, per-
haps for a certain number of hours during
ane day of the week. There are basically
twn appeals to enlist the gid of the fac~
uity. The professor can be asked fo con-
sider first that fhe faculty member might
actualiy want to meet with studenis having
difficulties. Secondiy, consider that all
faculiy normally undergo a yearly reviaw
nrotess.  Donation of one's time to a tulor-
tal center may be credited to the professor
during his ysariy evaiuation in the catego-
ries of service to the university or scho-
larly activity. Horeoyer, this time in the
center is more than just an extension of the
professor's office hours since he is liksly
te encounter students from sections other
than his own, including students interested
and invoived but not currently enralied in
his discipiine.

T

Yot another possibility, which we have
used at Fenn Siate-Behrend, is 1o grant a
faculty member a course reduction for i spe-
cified number of hours as 2 fuior., In in-
stitutions where this procedure is appli-
cable, the professor, the director of the
center, and the appropriate dean arrange 2
contractual agresment scheduling the facuitly
member as a tutor in liey of one or more
courses. The arrangement is sublect io re-
newal or revision on a semesier or yearly
hasis.

v

There are the obvious advaniages, as
writing centers expand, o staffing the
center with reprasentative facuity from the
new disciplines offered, but there are Tike~
wise cautions. The director must carefyliy
approach faculty. He needs and expects 1o
staff the center with those faculty who have
demonstrated a rapport and wiltlingness o
work with students who are not always the
best in their studies. Facuity who concelye
ably see service to the tutorial center ag
snly a means of reducing their teaching load
must he encouraged to understand the expec-
tations of their work and commitment to ths
center.,

These two means of acguiring faculty in
an expanded center can be argued as cost-
effective: the first as completely wvolun-
tary; the second as in-kind service, As
college administrators begin to grant more
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faculty reduced teaching assignments for
invoaivement in research projects or in fac-
Tty governance, time must alss be appropri-
atad ip the ftuytorial centsr which has demon-
strated its value to students. With careful
scheduling ang Tization, even space lim-
itations are manageable as the center ex-
sands. The ropm that functions as a com-
suter science center on Thursday afternoons
may easily become the psychology zenter on
Feiday mornings. Don't forget that
Satuyrdays and sven Sundays are days when the
canter can be open, with groper planning.
Dormitory residents have been known Lo do
some semblance of academic work on weskends,
and certainly, owr libraries, science labs,
and compuisr rooms are busy on these days.
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Before moving on fo & discussion of stu-
dent tutors in expanded centers, thers i3 an
additional congideration in providing cost-
sffective faculty-staff tutoring: addition-
al training Tor the staff of ths center.
This idea is especially feasible in current-
iy popular disciplines. A writing tulor-
«staff or facyliy member--may begin to study
hasic computer programming or English as a
second language for his own bepefit and de-
yelopment. That particular tutor gan be
asked to bring his additional expertise to
the center for the £.5.L. or compuler stu-
dent. Ultimately the tutor, the center, and
the students will all bepefiif from the pos-
sibitity of this individual interdiscipii-
nary anproach.

One of the most sxciting ideas baing
investigated at Penn State-Behrend is Stu-
dent Internships in our Center. Director
Michael Trach s currently developing a
program to establish credit internships for
gutstanding senior majors. Simifar to any
internship, the student will be granted aca-
demic credits, from one Lo three, for serv-
ing as a tulor in his major fieid within the
Canter., The nurber of hours per week de-
pends upon the number of credits chosen.
Dirsctor Tkach will superyise and train the
student for Bis role within the Center; the
student will have a faculty menisr in his
major to whom he reporis and for whom he
will write & paper discussing his exparignce
and function as a tuior at the conciusion of
his internship. Again, there is an obvious
cost-effactivensss to such & program.  In-
ternships must he cog-ordinated and esta-
hlished with the In-Charge faculty in the
particular major and musi normally be ap-
nroved hy a program commities within the
university. Among students, there is 2
great deal of enthusiasm for this type of

cradit internship, especially for those
majors planning on graduate stydy. Such 2
program is aise 3 means of expanding the
center’s hours intg the weeksnds and sven-
ings, again making the greatest yse of space
and time limitations. In addition, excel-
Tent students in their Junior and even ¢o-
ohomors years are enthusiastically donating
their time for basic tutoring in thelr
majors. These undergraduates see voluntary
work as z practical contribuiion to their
education, 2 worthwhile extracurvicular ac-
tivity, and a preparation for the credit
internship in their seninr years. As inter-
est grows for this type of program, though,
a caution s advisable. The diractor must
remember not to over-expand, ovar-extend the
functions of the center, The rasuits of the
needs assessment should have focused a Time
jted number of zreas for expansien, and im-
mediate concentration should remain within
this focuys, The dirsctor’s time commitment,
itself, is an important consideration as he
assumes the responsibility not only for the
co-ordination and operation of an expanded
center, but also for the iraining of tutors.

Another avenue for providing upper level
stuydents as tutors is to search for sutside
funding to pay ocutstanding seniors an hourly
wage. Herein the director assumes another
responsibitity as he becomes a researcher
and a proposal/grant writer., The proper in-
vestigations may turs up surprising possibi-
tities, For example, the Veteran’s Admini-
stration has paid hourly wages to & veteran-
tutor working with veterans. Additionally,
many universitiss receive culside funding
coming into a Basic Skills Bydget or an Edu-
cational OQpportunities Program Budgetl.

These monies can oftentimes be allocated o
the hourly wages of fulsrs in the center, if
particular criteria are fulfitled,

Also, during the time of expansion, there
zre at teast two additionzl means of provi-
ding minimal financial support for the
center. Neither of these requires the d4i-
rector to approach an administrator with
hand outstretched. Every coliege has sty
dent organizations, including honor socia-
ties, fraternities, and sorporities, which
are eager to undertake a campaign for the
support of a university activity. The tu-
torial center should become the focal soint
of an on-going fund-raising project. Now
the director assumes the role of canter ad-
vocate and public relations contact with the
group in question. He can advise the group
of the center's need Tor funds to support
the expansion or ask the group to undertaks



to provide needed supplies,
textbooks Lo Apple computers.
gxpands into g discipliine,
chemistry for exampie, and uiilizes the che-
mistry faculty member along with the chemi-
stry maior, the dirsctor may involve 3 Came
pus organization, the chemistry club, in the
center, reguesting the club io provide Ehe
necessary basic chemistry texis or simpiy to
conduct a campaign culminating in a gift or
donation for the center’s use,

2 fund-rafser
anything from
As the centsgr

iIf, by this time, the dirscior hag any
hoyrs iefi in his day, with the approval of
the administration he may consider going
putside the immadiate university for finan.
cial support. Wherever appropriate, the
ganter director may provide service to the
community without specific charge but with
the acceptance of donations. At Penn Siate-
Bahrend, our lab has assisted aiumni with
Job applications, resumes, and other diverse
written projects. When the alumnus responds
to the annual fund drive for the whole unt-
versity, we think it's appropriate o remind
him of our service and to ask him to desig-
nate some part of his gift for the support
of the Center,

These methods of eliciting support for
the tutorial center are not meant fo, nor
will they, produce thousands of doliars or
even hundreds of dollars in a given vear's
time. They do, howsver, remind studenis,
sutsiders, and alumni of the center's needs,
and thay demonsirate to the administration
that the diregctor s invelved in the finan-
cial support of the center,

A word must be offered about the center’s
director at this point. The moment that 3
writing Yab commits to expanded services,
the director's responsibilities esczlate.

He 15 now concerned with the integration of
additional disciplines, staff fraining in
areas outside hiz own discipline, additional
programs both within and without the univer-
sity, and he will sventualiy if not imme-
diately become invelved with the budgeltary
affairs of the center., For these reasons,
when there is a commitment to expansion, the
director’s position must become a full time
nosition WITHIN the center. In many of our
institutions, the writing 1ab co-ordinator
is also a half-time Lnglish faculty member.
while 1t might be ideal 1o keep the director
in the classroom, the practicail and time-
consuming tasks involved in expanding 3 cen-
ter will certainiy argue against the some-
what popular "half-time here, half-time

there” practics. [ach girecior mist esta-
biich this position if the sxpansion is o
be meaningful and productive.

In conclusion, the suggestions disgussead
here for ithe carefuyl and cost-sffective ax-
mansion of writing labs into academic sup-
port centers will hopefully generale addi-
tignal ideas and methods appropriate to in-
dividual schools. HWith the success of
writing labs and with the freguently
sncounterad requests of "ran®i you provide a
tutor for o . ..% 1t is certainly difficult
to overiook the nesd for growth. The care-
ful and cost-effeciive expansion of the
writing lab under the leadership of a con~
cerned director will benefit the educalion
of our students and will contribuie to their
retention, Ultimately, the expanded center
will enhance the overall quality of educa-
tion in our universities.

Michae! (hiteman
The Pennsylivania Univ.

The Writing Instructor s & quarterly
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publication commitied to the field of

writing/composition instruction in secondary
ang higher education. The Editorial Board
invites articles of 8-10 double-spaced pages
which blend theory and pedagogy to the
practical ends of classroom sxperience.
Exercises, brief notes on resources, and
announcements  are  alsoc  welcomed,
Subscription to the Journal s $12.00
annualiy for individuals and $18.00 annually
for institutions. We do not bill. Please
send material and subsgriptions reguests to:
The Writing Instructor, c/o Freshman Writing
Frogram; University of Sputhern Dalifornia,
Los Angeles, Ca 9008S-0062Z.

PENNSYLVARIA ASSOCIATION OF
DEVELOPMENTAL EUUCATORS

CALL FOR PAPERS

%

Sth Annuatl Conference
Harrisburg, Penna.

April 18, 19, 20

Send double spaced manuscript by December 5,
to Karen W. Coleman, Academic Support
Center, Cedar Crest College, Allentown, FA

18104, .




CONFERENCE ANNOURCDMENT

“Reasoning and Higher Eduration 11
disgiplinary *X§8f19%§§a7 : i
he heid in Boise, A§Hn3_ a
1, 1985, (o-sponsored by the Boise Stats

int vers¢by Center F“r the b:&dy of Thinking
and the Northern Roockiss Congsortium of
”zgne* Education [NORCHE}, the conference
1 provide workshops ?ﬂé prasentations
igned to help higher esducation fagully
t%e davelopment of reasoning in
students. & call for contributed
sess@eﬁ evuposné ﬁerma and further informa-
tipn ars availzble from Dewey Dvkstra,
fenter for the Study of Thinking, Boise
State University, 1910 University Brive,
Zoise, ID 83725, {208) 385-.1934. Proposals

M{}

far sessions must be received by Decembsr 7,
1984,

NOTICE OF VACANCY

Time Position: Dirsctor of Writing
Skills Center - Assistani Professar,
Two-thirds time directing and :at»v;gg
Writing Skills Center; one-third tims
teacﬁzng composition {Cne c1ass per
quarter!. Training and supervising pari-
time instructors and graduate and under-
graduate student assistants who work in the
Writing Skills Center. {The SCSU Writing
Skills Center has operated successfully
since 1968, serving not only composition
ciasses, Lﬁt the entire university, offering
tutarial nelp to meet a variety of needs.)

Fd
N

Ph.D. in Emglish, English Tinguistics or
composition, with a strong background in the
teaching of composition. Experience in 3
writing skitls center preferred.

Curvent szlary rangs fﬂ Agzigtant
Professor: 319,043 3??

Send letters of application to Jamss
Gottshall, Chair; English Depariment;
St, Cloud Uaiversity: St. Cloud, MH 58301,
Completed appiication shoyld include vita,
transcripts, and three to five recent
letters ef recommnendation. ?Qstmarxeé
deadliine for the receipt of all appiication
?Rtwrzals ic Deesmber 1, 1084, Enclose

self-addresgad stamped postcard for acknowi-

edgement. 5CSU is an equal opportunity/
affirmative action employer.

xnowiedge obtained
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G LOGE INSTITIE

The Keliogg Institute for the Training
and Certification of Developmental Eduzators
has announced the avaé%abi?ity of faur
¥ eaders’ Scholarships™ f
academic year, The ”Le%uers ﬁabs?arsﬁim'“
program 1S qeszc;ed to recognize national,
regional and iocal ifeaders in the field of
developmental eéurat‘eﬁ and learning 3s3is-
tance by providing them with partial fee
waivers for attendance at the Kellogg Insti-
tyte. By raﬂang it possible for leaders in
the field to atiend the Institute at minimal
cost, it s also anticipated that the inno-
vative technigues taught at the Institute
wili he more widely disseﬂina-ed in deveiop-
menta] and learning assistance programs.

“Leaders’ Scholarships® will congt
$500 fee waiver for atiendance at the i?éﬁ
Kellogg Institute. The Institute d
uled for June 30 to JSuly 76, 198L,
the Institute’s summer vesidency grogram,
participants wzi? receive intensive Iraining
in learning siyiss assessment; individuai-
ized instructional fechniques; pragram &val-
uyation design and implementation; reality
therapy; academic interventisn and retention
strategies; computer-assisted instruction
and management; time management and program
deveiopment. Following the four-week irain-
ing period, participanis will return io
their home campuses to implement program
development projecis based on skills and
at the Institute,

Scholarships® will
ive bas

*Leadsrs’ be awarded
an a compelit sis to individuals who
have held leadership pesitions in local,
regional or national organizations concerned
with remedial, deve%sg?enta‘ and learning
assistance actﬁ%’itﬁﬁ on coligge campuses
Guideiines for the Sbh0}3r3§§p BrOgr an @ﬁu
applicant materiais may be ﬁbta%?eé by
contacting Dr. Hunter R. Boylan, Dirsctor,

Kellogg Instituie, Appalachian Szate Univar-
{?i}é} 52«3@&?.

swtyﬁ Boone, NC 2860G8;

C&ﬁSLIH% LQGLYSH TE&QHER

Caralina English Teacher publishes article
royiews, descriptions of teaching technigy
and methods, research reports~—zm short,
anything appropriate te an audience inter-
ssted in the teaching of literature, COmMBo-
sition, and reading. We consider submis-

83,
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siong from all edupational lsvels, elspen-
tary ihrosugh oolilege.
Manuscripts should be typed, double-spaced,
in MLA styie, with notes at the snd,  Submit
thres ¢opies and a stampbed, selif-addressed
gnveiope Lo

Warven and Holly Westooti, sdifors

Caroiing Engiish Teacher

Depariment of tngiish

Francis Marion College

Filorence, 3.0, 26501

CALL FOR PROPOSALS

Wrizing Tabs that work with foreign
students ars invited to submit proposa zis for
the following conference:

{earning in Many Tongues: Education
and the International Student
Jan. 25-26, 1985
Charlotie, NC: University of
Horth va{g? ing at
Chariotte

Teachers and advisors of

Augience: : .
idants, from primary Sonog:
i

AgS

international 3l¢ : f S
through the university, in all discipi

neadiine for proposals: Dec. i, 1884

For further information write:

Stan Patlen
English Dept.
1. of NC-Chariotie
Charlotte, NC 28273

& READER ASKS . . .

i'd b be é terested in K?“W‘Fg what others
do to deal with dysiectics, I've had

severs; aiu nts come in this fall angd une
ipad themsalves of this message, *1 have
dyslexta, and I can't speli." Then they
stand there; theyv've put up their defense,
and what am | gonna do about 17

*What kind of dyslexia do you have?”

Evidently I'm not dealing with hard-core
dy ?ectlrs, hecause each this fali has said,
27 don't know. © Just know I can‘t spell
because I've got dysiexia.®
Ta which [ respond, “%8?1 There are many
winds of dysiex?ag If 1 knew more about
your kind, [ might be ab%e to help you--or

to tall vou wherse you can get help. Sut
frankly, you can't be foo bad of f or you
wouid probably not have made 18 inic col-
iege, What's your name and address?" I ask
this a5 z simplie start so that [ can recor
identity and perhaps use 1t later. Yand
vour talephone number?® Writing. “And your
30013l security nambe“&“ fould vou write
these down for me?” otsiy, this infaor-
mation is recorded wi thua bobble, so far as
I can tell. OGood memory, al least

My next move is to ask, "Do you have
time? 1’11 dictate some words o you, and
then 1711 be able to tell a little betier
what wour problem is.Y Usually the student
has time. I dictate 80 or 80 words, and I
watch for such possible problems as hearing
Yoss, lack of word meaning (thiz is often 2
problem: a student who doesn’t Know what a
word means and how it is used seldom spelis
the word correctly), imperfect mastery of
phonics {transferring a letter Saurﬁ txoa
written letter or combination of lefters,
can be checked by proncuncing a word sound
by sgund}, written letter confusion {does
the writer use short i for short e?7}, idio-
syncratic handwriting, ete.

Far those students who apparently sre
teaning on their declared dysisxia, my next
move i3 to build conpfidence in their ahili-

ties. z“ one st ra*egﬂ doesn't work, another
may. inis Tall, for sxample, in sy opinion

nong of the se%f declared dysiectics have
severe prebiems. 1 follow ub by asking each
student to come and work with me at 3 time
convenient Tor both of ys. Usyally a haif-
hotr lesson Twice a week gives us an oppor-
tunity 1o refine diagnosis and to devise
romedies, If I am unsble to meet, [ call
the student, leave word, or write a lgtiter-.
depending upon how much Tead time I have; i
ask the student fo do the same for me.

ghat seems In work for those who will
work with me is estzblishment of & bondg of
willingness on both sides--willingness I¢
work with the student, willingness to be
worked with., My yltimate goal is fo make
zach studeni who works with me seif-
confident and independent. The one-on-ong
process is time consuming, but If continued
{1've worked with 2 coupie of students as
iong as six months before getting resulis we
hoth desired}, 1t usually works. Once the
bond of willingness is esiablished, then we
can esiablish a bond of friendship, It's a
«ind of ombudsman approach, but cutting
through the marze of bureaucratic lsbels and
byffers frequently helps as much as

i



specific individual prohlems.

OFf course, [ do encounter savere dys-
fectics. ;hev*ra angther matter; they have
”Hs:ﬂ;es I don’t know how o address, so
3 axperts--then I wonder what

Geoarge Gleason
Southwest Missourd
Uniy.

State

THE WESTERN ILLINGIS UNRIVERSITY
WRITING CENTER

In the fall of 1982, the English
depariment writing lab became the University
Writing Lenter. The purpose of this name
change was 1o symboiize what I hoped would
become 3 new perception of what the center
is all about. The 0%d perception, as 1 saw
it, was that the writing 1ab was a place to
send one's most hopeless compositisn cases
for some futoring in grammar 50 that one

uld give them their F's with a clear
conscience. the new perception that I had
oped to establish, and that I think [ have
begun to see emerge, is that of g place
where any student at any level can go io
ik with someone about writing, a place
wiere interesied students might go to get
nelp with their writing.

Mitosephy and Objsctives

The HWriting Center should be 3 place
wigre a concern for good writing is
fostered. 11 shouid be an integral part of
the University’s effort fo assure that its
graduates are literzte. It should he 3
friendly place where students feel free to
come in or call o talk about their problems
with writing, Finally,. it should be a place
wierg faculty feel free to call or vizit to
discuss the problems of writing at Wil

The objectives of the Writing Center are:

1. 1o assist composition teachers
those students who need more help than
eacher is able ¢o give.

with
the

2. To assist teachers in pther sub-
jects whose students need help with their
witing.

3. To assist ail students, graduate

and undergraduate, who would like help in
mproving their writing.

4 To answer gquestic
mnctuation, and  usage
faculty, and the public.

5 To assist in the training of our
students, graduate and undergraduate, who
tian 1o teach writing.

& To conduct research on writing and
the teaching of writing,

an grammar,

a,‘w stydents,

Staff

The Writing Center is staffed primarily
v graduate assistants in the Department of
Engitsn., Temporary instructors are assigned
as neaded, The dirsgtor is 3 member of the
permanent staff.

Staff Training

S:aff training is the responsibility of
the director. During the first fwo weeks of
the semester, there are six one-hour

training sessions for new tutors. We start
the first session by all {including the
director} writing a short paper, 1 beligve

that it is important for teachers of writing
o write often themselves, and to Tet their
students ses them in the process of writing.
In subssquent sessions I use xergxed or
mmeographed examples of student themes, an
ask the tutors to respond to them. 1 selsct
napers which have weaknsszes in both
mechanics and content, But which also have
some sirengths.,

I find that in the first sessions, the
ttors aimost without sxception, concentrate
first on mechanical errvors. While [ think
that editing is exiremely important in ihe
witing process, and that students must be
#@mie to producs error free papers, ! do not
elieve that editing s the place fo start
in talking about a student’s paper. Of
coyrse, if an instructor has referred a
student and asked the tutor o do specific
things, then the tutor wiil d¢ those things.
owever, if the student s selif-referred, or
if the referring instructor does not give
pecific instructions, we use the following
procedure,

e
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Tne Tutoring Procedure

The first step, Defore even looking at
the paper. 15 to make the student feel
weicome and at ease. Top often, conferencss
with instructors turn out fo be confronta-
tions. Because of the fact that the in-
structor must assign a grade, and must
Justify that grade to the student, the
sesston often degenerates into an attack by
the instructor and & defense by the studeni.



Istead of listening to the instructor’s
criticism with a view to fmproving his/her
weiting, the student may stubbornly defend
the paper without attempiing to see how it
might be jmproved. The advantage that the
twitor has s that he or she s not re-
sponzible for assigning a grade, and thus
can be more readily perceived as being on
the student’s side.
he most of tnis advantags. To this end,
the tutor should always begin by finding
something to praise in the paper. This fis
sometimes difficult, but it is important o
establish the right atmosphere at the
peginning.

The sacond step is talk about what the
paper communicates, Here the tutor can tell
the student what he or she gets from the
paper and compare it with what the student
intended. Togetner, they can then gxpinrs
Wwys in which the paper can be improved--
made clearer, more interesiing, more
complete, more convincing.

Iniy at this stage do we begin to work on
grrors in grammar, punctuation, and speli-
ing. 1 recommend fo my tutors that they buy
a copy of Mina Shaughnessy's Errors and
Sipectations and study 1% carefdTiy.”

I have found from my own edperisnce in
the writing center that many ervors made by
bgic writers are not due to lagk of
inowledge of the correct forms, but simply
fack of experience in using them. For
sampie, students whe jeave off verb endings
because of dialect interference will
frequently know what those endings should
be, Dut have not vet made the use of them
mbitual. In most cases they can easily do
exercises in which they underline the
wrrect forms, but when they get back to
their own writing, they don't use them, and
they find it nard to edit their own work.
Tey need, as Paul Hornung used to say in
the commercial, practice, opractice,
mractice, in the center, we try to
gcGurage them fo write as much as oossibie.
I this situation, we often use the kind of
exercises used in ESL courses, in which the
student copies a text, but changes all past
Ense verds to present, and so on.

In dealing with punctuation errors, 1t i3
important to find out if the errors resylt
from carelessness or not Knowing the
onventions, or whether they indicate a Yack
of understanding of basic sentence
. struciure, For this, I have found it usefu]
. T oask the student to read the passage in
pestion aloud.  In many cases the student

It is important to maks

will punctuste correctly with volge
infiections, even though the punctuation may
fe wrong in the text., 1 then ask the
student to Tisten o the voice iaflactions.
bualiy the student will then De abls to put
in the proper punctusiion. Subseguent
papers, of course, will Contain some of the
same errars, but they drow less freguent,
Years of practice are needed to make writien
snctuation as nalural as spoken,

ometimes it is best o go back to squares
e with & paper, even after it has been
finished, handed in, and tora f0 pisces by
the instructor, One day this semester a
girl came in with a paper she had gotien
pack that <learly had more red ink on it
than blue. The assignment had been to write
a paper on friendship, using three qualities
of a friend, and developing each into a
maragraph. She had writien aboul two boys
ramed James and John.  Her development
consisted of sentences of the pattern, Yif ¥
would happen to John, then James would do
Y." James and John were totally 1ifeless,
and so was the paper. | asked the writer if
James and John were real pegople. They wers
net.  She had made them up. 1 encouraged
her to talk about 3 resl friend of hers.
Ten 1 asked her to write some of it down.
we Toliowed a pattern of talk-write for
aout an hour and a half. At the end of
that time, she had about twoe and a half
pages of material, seme of which was
gnuinely interesting. Her problem was that
she had never really lsarned about the first
stage of the writing process, invention.

Mataerials

The writing center contains a large
coliection of composition texts--rhetorics,
readers, and hancbooks, as well as several
fite drawers Tull of vartous kinds of tegts
and exergises. I have serious doubts about
the value of many of these “materials.”
Witte I haven't yet Drought myseif to the
point of bringing in several large garbage
bags and simply emptving the files, 1 must
wnfess that the thougnt has crossed my
mnd. One of the problems that a writing
center faces is that it is designed to help
Te composition faculty, and if the faculty
wantts meihods used that the center staff
el are ineffective, the staff, io soms
etent at isast, must dse thoss methods,
Mnce many faculty are convinced that their
students need to do various kinds of grammar
exercises, the center Keeps such exercises
and uses them when requested. After all, 1
don't really know that these sxercises don't
® any good, and I'm fairly certain they
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don’'t do any harm, even though an article in
ollege English suggests otherwise.
Hwaever, 1 beligve thal the most valuabis
rpierials are good texts, a dictionary, and
the student's own writing. Thess are the
mierials we make the most use of.

Flans for Next Year

Tis semester we have been planning two
innovations in English 101 {the first course
in the composition series) that will invoive
the writing center, The first is fo sst up
a small number of special sections of
frglish 101 for some of the students whe in
past years would nave been assigned to the
mon-credit Eaglish 011 ¢lasses.  These
students will be reguired to work in the
witing center one hour a week, in addition
o attending their regular classes. A
second innovation, one which has not yet
peen approved by the WIU administration,
involves establishing & grade of In Progress
{1P} for those students who have been in
regutar atiendance and have done ali the
assigned work, but who have not attained &
grade of £ or better. The student would
then work in the writing center unptiil
misfner writing was considered adegquate.

These innovations are being tried to
assist a fairly substantial numbsr of
students whe have been admitiad to ths
wrivarsity, but whoe 4o not have anything
close to college tevel writing ability.
Many of these students havz the ability o
makz it in college, but they need time to
develiop writing abitify--time that the
reguiay composition seguence does not give
them. And they nesd exira help, the kind of
individual attention that the writing center
can provide for them.

Another problem that the writing center
is aiready facing, and will be facing in the
years 1o come, 13 helping students who have
failed the University Writing Exam. This
axam, given at ihe beginning of the junisr
year, 13 reguired of all students for
graduation. The last {ime 1T was given,
more than a thousand students took 1%, and
oyer gne hundred did net pass. The center
will De devising programs designed to
orepare these students to retake the exam,

Finally, we nesd to continue and increase
air efforts at publicity. Despite every-
thing that we have done 1o make people aware
of our services, 1 still freguently find
colleagues in other depariments who are un-
mare either 0 our axistence or of exactly

.

what it iz that we do. We are svon now
Planning a publicity campaign that will
include large posters, the student
newspaper, the campus TV and radio stations,
ad the facully newsletter. e must get the
wora out.

Richard 0., Vick
western 117inois
diversity

_ Thomas Friedmann, *Teaching Error,

Nirturing Confusion: Grammar Texis, Tests
and Teachers in the Developmental English
{lass,” College English, 45, {April, 1983},
3B0-329,
L

THE APPLE IN THE CENTER

Since Jast year, there has hsen an Apple
in the Center. Specifically, the Reading/
Writing Center at Augustana [ollege acuuired
an Apple 11 computer with one disk drive and
an Epson printer. Since the eguipment was
an unexpected benefit of a grant to the col-
lege, we had very Tittie fead time in which
to study the educational uses of a computer;
yet in the exciting nins months that have
followed, using the computer has Decome a
routine--and very successful--part of our
writing progran.  From our experience, we
copclude that word processing on &
computer--at every stage of the wri
orocess--serves writsrs gl every level of
competence,

From free writing through Final proof-
reading, writers find the Apple an efficient
tool., A writer can tvpe faster on a com-
puter than on a manual or eleciric type-
writer, For exampie, one need nol press a
return key at the end of syvery line. The
device takes care of the rotyrn, and ziso
eliminates the need to hyphenate a long word
at the end of 2 line-~-or the need to hesi-
tate wondering if a word will fit at the end
of 4 Yine. Thiz is hoth faster and Tess
gistracting for the writer. Depending on
the individual’'s typing skills, & zerg or
first draft on the Apple may be completed
much faster than a handwriiien draft. Fur-
thermors, ftyping, spelling, and gramuar Cov-
rections can be made more quickly and pro-
duce a neater manuscript than a corrected
Lyped oopy.

Alsn, a word processor makes 1t extremely
gasy tp delele words or phrases or Lo re-



arrangs words or phrasss in oa draft. Une
can very easily reverse the position of en-
tire paragraphs as well, a terrific aid in
firzt draft writing, Such featurss ancour-
age the writer o experiment with organiza-
rion and phrasing without an of re-
seatedly writing out a text.

At any point aEa?g the way, the writer
can receive 4 Dr;rL capv of the text, TIhis
copy can be reviewsd and marked for re~

visinng at the writer's convenience, and
ther he or she oan refurn 1o the Center,

Toad the text from a dats disk, qaé:k?y make
revisions, and, within a few seconds, re-

ceive a clean, revised orint copy ready fo
be handed in.

By making every step in the writing
process easier and faster, the computer
encourages students to write more and <
revise more, Freed fram much of the manual
drudgary of writing, a student may expiore
alternate phrasing, creative rearrangements,
and improved diction,

This #reedom can be enjoyed by writers of
11 Tevels of experience. The computer is
ot aq elite technology availabie to only

ahigticated writers., It is an invaiuable
tance for a freshman struggiing with 2
for English 181; 4t is Tikewise just
ful for professors writing bCQ&S in
day, the Center's sign-in book

he use of the computer by 2
ctoric student, an English major,
3t hen? working Oﬁ a social work
major, who--although he
?——Siiei has difficulties with
ammar, a sovigiogy instrucior, an
and a history professor. 3inge
gether such disparate members of
ommnity, the hpﬁée is indeed
of writing on campus
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£ the Ccomputer as the new
technology 5d55 a sense of professionalism
to the work of esven a novice writer, and the
maneuverabil ity of fext encourages a stu-
dent's willingness to revise and experimen
A1 writers--but especially those with
chronic writing problems, the discouraged
writers.~demonstrate ingreased motivation
and satisfaction with their work. Students
for whom writing had always besn a tediocus

chore at best, have been willing to revise
draft after draft on the compuier. And iths
gyerall improvement of their texts s clear
tn them a2s well as tn their instructors.

The Apple in the Cefter does not efimi-

nate the challengss and frustrations of
writing., [%f is no instanl essay machins.
But, by reducing 3o many probiems of manu-
serint manipulation, 1t frees fhe writer for
the more imporiant and more sabisfying tasks
of writing: exploring an idea, talioring 3
phrase, finding a Torm.

Beatrice uﬁisbSﬁn

Augustana College

-

As writing s
instructional svs*ﬁn that works in our iab
or classroom because we are excited about
it, know the special ingredients negessary
to make it work, and em mhallich it with cur
unigue style. However, if we pubiish our
system, others may Tind tﬁab it does not
work as well for them az 1t ¢id for us
because the energy that we invested in the
original model and our style of tleaching
cannot be easily replicated. Unfortunately,
The fnglish ro Denter hy Milion

a:hers we Can deveion an
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Hawking, Marc 1iazzo, and Virginia Stone
;hehna%zfﬁ=ﬁ“ %zsh%ﬁg Company, 1983} is
such & book.

(l“‘tf! "j

According io the authors, The Ingiish
Learning [enter uses mastery iearning o
holp students identify and solve basic writ-
ing problems. I wou believe that students
who learn ryles and can identify srrors in
isglated sentences in a3 workbook will elimi-
nate these errors in their writing, you may
YTike thiz bhock, which covers ninetesn COMMON
arammar fusage fopics such as paris of
speech, verbs, proncuns, punciuation, and
diction.

The focus of Lﬂ& hook s tesis, with
three types For each topic--diagnostic,
trial, and arafﬂcxevc?a Each kind of ifest
has three levels and two forms, and B0% of
the bonk is made up of test In addition
to tests, each chapter has g brief section
of clearly writien instructional material,
which might he 2 gond review for a tulor,
byt ?nadeJate for a student with basic
writing probiems.

v
a
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Ancther shoricoming of the book is the
complicated system that the authors deve-
loped. In an attempt o individualize the



program, they have inciuded an "An Indivi-
dualized Guide io Study,” which outlines iths
stepns siudents need 1o follow the program.
Trhese instructions become confusing becauss
of the many different routes studenis can
take, Although these instructions grobabiy
hecome more meaningful when foliowsd as the
work is done, the whs;e GpDroath seems me-
chanical, 4?3 znd unappealing to students
who may bﬁ reiuctant learners in the first
33&56* A romputer-assistesd program based on
this text, with built~in instructions that
diresa the STQfeﬁt through the system s,
howeyer, availabie,

i
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The biggest problem with this text is the
attempt to teach students to eliminate
ereors in their witing by doing isolated
pxerrises when most current research ingdi-
cates that this approach usualiy doesn’t
work, lWhile some students may benefit from
this work because ithey are highly motivated
and can thipk through the relationship of
the exercises to their own writing, students
could benefit move by actually writing.

Desnite these flaws in The Dnglish Learn-
ing Ceﬁter, there are some limited uses for
toin 2 writing lab. It could be useg for
tutors o review specific pointe it grammar,
for those rare students who lesrn hest when
eft tn their own devices, and as a supple-
ment to 2 program in which students do much
writing.

o

Susan Glassman
Southeastern Massachuseits
University

g:ﬁ: b ot e o @ﬁﬁ*ﬁi& ‘ﬁ*\é: E“&?"iﬁ%‘%
bELE G S g Rl

R S

’Wd@é’ D&»*ﬁ“*&%-%ﬂ o5 K{ﬁ%“‘% 3o vl R

PEER GROUP TUTORING

T Georgla State the Writing Center is
staffed not by student peer tutors but by
faculty peers. Although the reascns for
gur system are historical, the rationale
includes some principles that most of us
are deeply committed to.

The English Department had an oppor-
tunity to start a Center when the Georgia
Board of Regents decided to impose restric.
tions on students who continued through the
&nﬁvarazty system without having passed the
state's sophomore-ltevel examination in

reading and writing skilts. 1In the fall of
1979, the Dean of the College of Arts and
Sciences asxed us ito set up remedial
courses for Chronic repeaters and a centsr
where any students could get help in pre-
paring for the exam. Teachers of thess
courses were full- and part-time ﬁxgerim
enced composition instructors, for whom i
braéenefﬁ for smalier c?a 85 was a wﬁexéy
stint at the desk in the Center.

As soon as the doors opened, students
from regular freshman and sophomore Courses
discoverad that they could talk to an
Engiish feacher not responsible for their
grades; thus our system evolved with no
extra expense o the department or the
cotlege. We already had a group of M.A.
canaidates who had weekly tutorial appoint-
ments with some individual students, under
the supervision of an adninistrative
assistant who was about to retire. It was
natural for the tutors to be brought into
the Center program.

As more and more students from regular
courses began to use ithe {enter on a drop-
in Dasis, we aswsd faculty teaching those
courses to spend an hour @ week sach at the
main desk. From an original loyal corps of
genuine volunteers, we developed an army
system which works well on the whole.
tveryone from the Towliest G.T.A. to the
department chazirman is urged to give one-
half hnour of time for each lTower division
course {maximum one hourl, and most of them
do. Each quarter there are some full pro-
fessors and four associates as well as all
the assistants and instructors on the
raster.

Inttial objections from some senior
faculty were based on work loads as well as
underlying resentment at being assigned fo
Towar division courses. These abjections
arg gradually decreasing while perception
af the advantages of our system is incrzas-
ing. We are convinced that both students
and faculty benafif.

ror the student, the opportunity to
discuss his writing with a faculty member
who will not grade it serves as a safety
valve for personality conflicts and a
reinforcement of what nis teacher has tried
to get across.  He is exposed €0 a wider
range of faculty criticism, and he sees
that there are some genarai?y agreed
standards for good writing.
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For the teachers, the advantages ars
ggually significant. The existence of the
Center as a place to send problem speliers
or worry warts seems to 3ave each of us
more time per week Than we devole Lo the
{enter. There are still graduate-student
tutors for the more desperate cases, but
anyone who needs casual or intermittent
nelp may go to the Center from 8 or 2 a.m.
111 2 p.m. daily, or from 5 to 7 p.m.
Monday through Thursday, without tying up
nis own instructor’s time. This arrange-
ment gives a1l of us an opportunity to
pbsarve how our colleagues grade papers,
what assignments they give, and what
features of composition they emphasize. He
Tearsn from each othar, and we share res-
ponsibility for departmental standards.

The presence of faculiy of all ranks at
the main desx in sur ¥riting Center affirms
that writing 1s central to our discipiing
and establishes & united front for an
advance toward 3 program of Writing Across
the Curricuium.

Dabney Hart
Georgia State University
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November 15, 1984. Please mal
the following address:
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CALL FOR PAPERS

Papers may be on any aspect of writing
center administration or instruction and may
be practical or theoretical. Relevant
topics include using the writing center in a
writing across the curriculum program, using
faculty members in the writing center,
training tuters, using peer futors, using
computers or word processors in the writing
center, or research in the writing center.

Reading time for papers should not excesd
fifteen minutes. Four papers will be
sejected for the program, which will zlso
include & brief business meeting,

Deadline for submission Thursday,

1 ﬁape“s o

Ann Mossley

director of the Writing Center

East Texas State University

Commerce, Texas 75478
Telephong: {214} 888-575¢

WRITING LABR HEWSLETTER
Muriel Harris, Editor
Hept. of English

Purdue University

West Lafavetite, IN 47907




